Experiential learning is the opportunity to meld teaching with experience; "to do" the things students learn about in the classroom, yet outside the classroom walls. I am an instructor that embraces experiential learning. Every other year, I lead a Chican@ Literature class which, after the semester is finished, culminates with a two-week excursion to New Mexico. While on-campus I highlight specific themes within Chicano narrative and poetry. Discussions focus on several key aspects regarding Chican@ Literature whose purpose is to create a voice for those whom have been marginalized within mainstream American culture. Chican@ Literature emphasizes a concept of origin which is reiterated in New Mexico through a sense of place in nature. A second topic often addressed in Chican@ Literature is the idea of aprendizaje. This is a journey of knowledge. In each episode experienced, the narrative voice gains a broader understanding of identity. This aprendizaje is also shared by my students as they gain a sense of self as defined by their own community in juxtaposition with their New Mexican fieldwork and the bilingual poetry they write. Lastly, Chican@ Literature often reveals an author or poet's personal culture clash or cultural fusion within the creative work itself. Once again, my students write about their own perspectives in a poetry workshop and presented their pieces during a poetry slam. Some of these pieces are included in this manuscript.
Introduction
Experiential learning is the opportunity to meld teaching with experience; "to do" the things students learn about in the classroom, yet outside the classroom walls.
I am an instructor that embraces experiential learning. Every other year, I lead a Chican@ Literature class that once the semester is finished, culminates in a two-week excursion to New Mexico. While on-campus I highlight specific themes within Chicano narrative and poetry. Discussions focus on several key aspects regarding Chican@ Literature whose purpose is to create a voice for those whom have been marginalized within mainstream American culture.
Chican@ Literature and in this case Chicano bilingual poetry is an expression of creativity coming out of a community on the margin. The purpose of this body of literature is to create a voice for those whom have been marginalized. Issues typically addressed are a sense of place, or a concept of origin. Often this theme will reflect prejudices endured, discrimination suffered, and an "us verses them" division within the community.
 Shelli Rottschafer, Associate Professor of Spanish, Doctorate of Philosophy in Spanish, Aquinas College.
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When considering our Chicano bilingual poetry readings by New Mexican authors, our understanding regarding a concept of origin gains a new perspective while in New Mexico. Our Service learning excursion reiterates a sense of place in nature in addition to raising awareness of agency, authority, adaptation, and assimilation.
A second topic of note often found in Chicano poetry is the idea of aprendizaje. This is a journey of knowledge. The narrator within the work gains a broader understanding of their own identity and a sense of self as defined by their community and society at large. Sometimes, the knowledge gained is acquired through a loss, a dislocation, and a subsequent finding or acceptance of self. This aprendizaje is also shared by my students as they gain a sense of self as defined by their own community in juxtaposition with their New Mexican fieldwork and the bilingual poetry they write.
Lastly, an emphasis regarding the poet's personal culture clash or cultural fusion guides the path they have chosen, or has been given to them. The culture clash can be a conflict between two languages, two belief systems, and two heritages. Or a cultural fusion can embody the intermixing, intermeshing, and coming together in that individual. Therefore the two, create one unique identity.
This final focus especially resonates with my students. To culminate our writing exercises in class, my students write about their own perspectives in a creative writing and poetry workshop. These poems were presented May 2014 while in Albuquerque, New Mexico to one of the Chicano poets we studied throughout our semester course. Mr. Levi Romero graciously gave us feedback and encouraged us all to continue our creative writing process. Romero's poetry collections are A Poetry of Remembrance: New and Rejected Works (2008) and his co-authored photo poetics text, Sagrado (2013).
What Is the Purpose of Service Learning?
"Across the United States and around the world, students and their instructors are leaving the classroom and engaging with their communities in order to make learning come alive and to experience real-life connections between their education and everyday issues" beyond the academic campus. (Cress, 2013, p. 9) These types of connections I strive to facilitate in my Spring Semester Chican@ Literature course, which culminates in a two-week excursion throughout New Mexico. While on campus, class discussions and readings address immigration rights and adjustments to life within the "American Dream". Additionally, we reflect on our role influenced by our own culture(s) juxtaposed to life on the border and Spanish speaking Latino communities in the United States.
Not only do we read Chicano narrative and poetry supplemented with socio-historical texts, there is also a service-learning component to the course in which we volunteer in Gallup, New Mexico on the Navajo Reservation within the Head Start afterschool program at Rehoboth School as well as in Española, New Mexico at the Española Valley Animal Shelter. These experiences demonstrate, like Christine Cress emphasizes in Learning Through Serving that, "Service-Learning invites you to bring who you are, what you know, and what you can do into the classroom and the world beyond… [in order to create] community change" (Cress, 2013, p. 37) .
Courses such as my Chican@ Literature class make both the instructor and the student, question their own personal identity and help solidify this developing identity. That is to say, "Putting who you are and what you know into practice will change who you are and… enlarge your understanding of yourself and the world of others who are both different from and similar to you" (Cress, 2013, p. 37) .
"In forming a community with others…you increase the possibilities for creating transformation" (Cress, 2013, p. 37) . However, Rachel Naomi Remen (1999) quoted in Cress, reminds participants in service-learning projects to be aware of the differences and intentions behind the acts of helping, fixing, and serving. Remen explains that, "Helping is not a relationship between equals. A helper may see others as weaker than they are, needier than they are, and people often feel this inequality" (Cress, 2013, p. 45) . "In fixing, we see others as broken… Fixers trust their own expertise but may not see the wholeness in another person or trust the integrity of the life in them" (Cress, 2013, p. 45 ). Yet, "When we serve, we see and trust that wholeness. We respond to it and collaborate with it. And when we see the wholeness in another, we strengthen it" (Cress, 2013, p. 45) . "The 'learning' part of the term service-learning suggests that we have powerful opportunities to learn and to grow… [True] reciprocity can result from our interactions" (Cress, 2013, p. 46) .
Chican@ Literature taught through a Service Learning lens helps engage students in the formation of their own identity. The Service Learning component teaches collaboration within a community of equals. The purpose of reading bilingual poetry and then creating our own helps the student-author voice their concept of origin, their journey of aprendizaje, and a new understanding of reciprocity based on their own cultural clashes or fusions.
Why Bilingual Poetry Works in Service-Learning Courses
Sonia Nieto, a well published author on the effects of language and culture in teaching within the United States, advocates for creating a classroom of acceptance where students' identity is affirmed through multiculturalism and multilingualism.
Nieto explains that sociocultural perspectives regarding teaching are based upon, the assumption that social relationships and political realities are at the heart of teaching and learning. That is, learning emerges from the social, cultural, and political spaces in which it takes place, and through the interactions and relationships that occur between learners and teachers. (2010, p. 4) This is supported by Paulo Freire's educational pedagogy theory (1985) which states, "To study is not to consume ideas, but to create and re-create them" thereby establishing a mutual discovery shared by students and their teachers (Nieto, 2010, p. 5).
The above idea I promoted in our Chican@ Literature class's final poetry project on campus, which then facilitated our Poetry Slam May 2014 in Albuquerque, New Mexico with Chicano Poet, Mr. Levi Romero. This experience enabled my students to reflect upon their own experiences through bilingual poetry and transmit knowledge about their own culture(s). This was not only a learning process for the student-authors to eloquently express themselves in writing but also created an opportunity for the audience to learn from the student-authors' multicultural perspective.
I believe this project was such a success because our community in Grand Rapids, Michigan and on campus at Aquinas College is seemingly very homogeneous. However, as the student-authors shared their bilingual poetry, their cultural differences gained a voice within a safe space, whether in our classroom or performed at the Poetry Slam.
As one reads the following student-authored poetry, each piece includes a concept of one's past, a road taken along which knowledge has been gained, and where cultural fusion or clashes have occurred. These student-poets challenge their readers to accept their own sense of place, continue their path toward understanding, and to acknowledge the struggles they have encountered in order to evolve. 
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